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Dear Educator, 
 
We are delighted that you have scheduled a visit to the exhibition de Kooning to Today, 
highlights from the Whitney’s world-renowned collection of twentieth-century and 
contemporary American art. The exhibition features painting, sculpture, photography, and 
mixed media works that represent the diversity and scope of postwar and contemporary 
American art. 
 
When you and your students visit the Whitney, you will be given a tour of the exhibition by 
a Museum educator. The enclosed information consists of pre-visit materials designed 
specifically for you to use with your students in the classroom prior to your museum visit. 
In addition, we have included projects to use with your students after you have seen the 
exhibition. The projects focus on core curriculum subject areas, including art, English 
language arts, social studies, math, and technology. These materials address New York 
State learning standards. The goal of these materials is to enhance understanding and 
knowledge of the richness and diversity of American art and culture through historical 
research, visual literacy, and inquiry-based learning.  
 
To make your museum experience enriching and meaningful, we strongly encourage you to use 
this packet as a resource and to work with your students in the classroom before your 
museum visit. The pre-visit materials will serve as the starting point from which you and your 
students will view and discuss the exhibition. Please ask your students to think about these 
themes in the classroom: 
 

1. Social, historical, and cultural events in postwar America and their effect on 
contemporary American society 

 
2. Size, scale, and proportion in postwar and contemporary American art and culture 

 
When you visit the exhibition, you and your students will see works of art by postwar and 
contemporary American artists that represent a wide range of subjects and styles. These 
artists have used a variety of materials, objects, and processes to challenge our 
perceptions of the everyday world. The exhibition also reflects the multiple ways in which 
American artists have responded to profound changes in American society after World War II 
and the issues and concerns of our times. 
 
This packet contains a selection of two pre-visit projects to choose from in preparation for 
seeing the exhibition, and three post-visit projects. We have included topics for discussion, 
art projects, and writing activities that introduce some of the key themes and concepts of the 
exhibition.  
 
Please feel free to adapt and build on these materials and to use this packet in any way that 
you wish. We look forward to welcoming you and your students to the exhibition. 
 
Sincerely, 
 

Dina Helal 
 
Head of Curriculum and Online Learning 
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de Kooning to Today: An Introduction     1 
 
 
 

The modern painter cannot express this age, the airplane, the atom bomb, 
the radio, in the old forms of the Renaissance or of any past culture. 
—Jackson Pollock, artist (1912–1956)1

 
 
In the aftermath of World War II, American artists found previous subjects and styles of 
representation incapable of expressing the feelings of horror and vulnerability elicited by 
the war. Many artists felt that abstraction was the only means of communicating the 
complex realities of modern life and the intensity of human experience. Some artists 
searched for new ways to express the human condition in an abstract language that was 
free of conventional subject matter, yet laden with meaning. They often worked on an epic 
scale, with improvisational gestures and intensely subjective emotions. This group of 
artists became known as the Abstract Expressionists. 
 
The New York School was not a school in any formal sense. Rather, the term describes a 
diverse group of artists who gathered in the bars and eateries of lower Manhattan to 
discuss—and argue over—the burning issues in contemporary art. In this context, Abstract 
Expressionism developed as a powerful force on the artistic scene in the early 1950s,  
casting New York in a central international role of aesthetic experimentation. During this 
postwar climate of escalating tensions between the United States and the Soviet Union and 
the beginning of the Cold War, abstract art in New York came to be associated with 
American national ideals—democracy, freedom, and individualism. 
 
In the two decades following World War II, America experienced a period of unprecedented 
economic growth and prosperity. An abundance of consumer goods and a deluge of images—
from billboard advertisements and comic strips to product packaging on supermarket 
shelves—provided a number of artists with a fresh iconography. Although much of the 1950s 
was dominated by Abstract Expressionism and other types of non-figurative styles, by mid-
decade younger artists began to challenge basic assumptions about the nature of 
representation and establish important precedents for a variety of styles that transformed 
American art in the 1960s. 

 
Painting relates to both art and life. Neither can be made. (I try to act 
in that gap between the two.) 
—Robert Rauschenberg, artist (b. 1925)2 

 
Some artists incorporated photographic images and found objects in their work, creating new 
kinds of pictorial spaces that alluded to the space of a billboard, television, or projection 
screen. Other artists challenged preconceptions about what an object is and how it is 
represented. These radical young painters and sculptors sought to obliterate distinctions 
between the traditional subjects of high art and the byproducts of contemporary culture. 

                                            
1Interview with William Wright, taped 1951; quoted in O’Connor, Francis V., “documentary chronology,” in 
Jackson Pollock: A Catalogue Raisonné of Paintings, Drawings, and Other Works, vol. 4, pp. 248-251. 
2Untitled Statement in Miller, Dorothy C., ed., Sixteen Americans, New York: Museum of Modern Art, 1959, 
p.58. 
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de Kooning to Today:  An Introduction (continued)  2 
 
During the 1960s, dramatic political events, momentous social changes, and the development 
of alternative lifestyles introduced a period of increased experimentation in American art and 
culture. In this era of experimentation and change, artists were producing work in diverse 
styles and examining the institutions and structures of art.  
 
Art of the 1960s that enthusiastically appropriated popular imagery and the burgeoning 
commodity culture was loosely dubbed “Pop,” a term that encompasses a wide variety of 
artists and styles. From cartoons to Coca-Cola bottles, any subject was eligible as art. 
Rejecting the previous generation's subjective approach to art, with its lofty goals and 
emotionally laden forms of expression, Pop artists mimicked the "cool" modes of mechanical 
reproduction, challenging art history's traditional privileging of the handmade over the 
machine-made. The use of found objects or pictures and silkscreen—a mechanical means of 
making multiple images—posed new questions about originality and authorship, shifting the 
focus from creation to presentation of the work. 
 
While Pop artists looked to the media and commodity culture for subject matter, other artists 
of the 1960s chose a nonobjective vocabulary, paring their paintings and sculptures down to 
what they considered art's essential properties. Some sculptors began using mechanically 
fabricated industrial materials such as stainless steel, plexiglass, and fluorescent lights in 
their work. They focused on repetition, mathematical organization, geometric forms, and 
pristine surfaces, and were grouped under the umbrella term Minimalism. The Minimalists 
sought to rid their work of illusionism and assert the art object's presence in real space. 
 
Countercultural movements and challenges to authority spread throughout American 
society in the mid-1960s. Some artists of the period, in a similar spirit of dissent, began to 
question what they perceived as the increasing commodification of art. To sidestep the 
influence of the marketplace, they developed a new way of making art in which they 
maintained that the idea or concept was the essential character of an art work, rather than 
the physical object. Conceptual artists of the 1960s also abandoned the labor-intensive, 
handcrafted methods of "high" art and employed language and photographic documentation 
to express or record their ideas and activities. Conceptual works could be seen in 
nontraditional art contexts like books, magazines, mail, advertisements, and billboards. 
 
During the 1970s, Americans began to develop a new social consciousness as liberation 
movements such as feminism and gay rights came to the fore, and the principles of equality 
and ethnic pride took hold. A wide variety of art styles and ideas flourished, producing a 
new art term—pluralism—to describe these multiple tendencies, and presenting the 
possibility that a dominant style, or even an artist who worked in a single style was a thing 
of the past. Many artists showed renewed interest in the social and political function of art 
itself. They produced political work, took direct action, and opened American art to 
alternative and non-Western traditions. 
 



© 2003 WHITNEY MUSEUM OF AMERICAN ART  
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The 1980 election of Ronald Reagan was a watershed event. After two decades when a 
liberal or left-leaning agenda was mostly dominant—notwithstanding the Vietnam War—
the country’s political climate veered sharply right. The Reagan administration’s moralism, 
typified by campaigns against pornography and abortion, and its inaction toward the 
growing AIDS crisis, attracted the attention of many artists. The eighties also saw an 
economic boom from which came the name “the greed decade,” but the stock market crash 
in 1987 ended the affluent lifestyles of many successful people. 
 
As the 1980s progressed, the New York art world witnessed the rise of a new, if 
temporary center in the East Village; new artists schooled in graffiti; and a focus on the 
concepts and visual strategies that made up postmodernism. Artists and graffiti writers 
created hybrid pictorial languages mixed with the energy and spirit of break dancing, hip 
hop, and rap music. Their work was first shown in storefront galleries that emerged in the 
East Village. 
 
Many of the ideas and art works that were created during this era—for example, the 
practice of appropriating existing photographs and imagery as source material or primary 
visual elements—still guide the practice of some contemporary American art.  
Whereas Pop artists had tended to incorporate and/or appropriate images from the 
consumer world, the appropriators of the 1980s culled material from the whole range of 
visual culture and used imagery for far more diverse ends. At the core of the new artists’ 
approach was a different way of relating to the imagery that surrounded them.  
 
During the 1990s, developments in communications and transportation, as well as the 
evolution of a global economy and the creation of the information superhighway, forged 
new connections around the planet, and changed perceptions of cultural diversity. Artists 
and individuals came to understand identity and subjectivity as diverse, fragmented, and 
decentralized. The proliferation of the personal computer and the Internet created an 
electronic world that provided access to vast amounts of information and global 
communication. 
 
On a national scale, the idea of diversity—of the value of racial, ethnic, gender, and 
political difference—came into its own in the 1990s. The pursuit of diversity found its way 
into the political debate, popular culture, and academia, which saw the first challenges to 
the mainstream since the social ferment of the 1960s. This radical opening of the national 
dialogue had profound effects on American art, as issues that had previously been ignored 
by the art world became part of a new, broader American culture. 
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Vocabulary 
 
Abstract/Abstraction 
A work of art that is not recognizable as a picture of a person, place, or thing. An abstract work of 
art may reflect an emotion, a sensation, or some aspect of the real world that has been 
generalized, simplified, distorted, or rearranged. 
 
Abstract Expressionism 
Abstract Expressionism (or simply “Ab Ex”) was the first art movement with joint European and 
American roots, mixing intensely emotional and improvisational gesture, often on an epic scale. It was 
less a style than an attitude, and Abstract Expressionists concerned themselves with psychic self-
expression, spirituality, and individualism. (Mid-1940s through 1950s) 
 
Conceptual Art 
Conceptual artists used nontraditional art media and materials in order to focus on the idea rather 
than the object. This work incorporates text as well as photography, publications, drawings, video, 
film, and performance to focus on an inquiry into art practice and meaning. Conceptual works could 
be seen in nontraditional art contexts like books, magazines, mail, advertisements, and billboards. 
(mid-1960s through 1970s) 
 
Minimalism 
Minimalism refers to this movement’s goal of reducing painting and sculpture to the barest 
essentials, often in terms of geometric abstraction. Grids, mathematically regulated compositions, 
and sleek, simplified forms were characteristic of Minimalist works. (1960s to mid-1970s) 
 
New York School 
The umbrella term that refers to the artistic scene in New York around 1950. The New York School 
encompassed a variety of styles—primarily Abstract Expressionism. (1950s) 
 
Pluralism 
The social and political awareness that characterized the 1970s was reflected in the increasingly 
visible presence of women, gays, and ethnic minorities in the visual arts. Throughout the decade, 
artists challenged the modernist “canon,” which had been dominated by dead white males. This 
redefinition of values and boundaries produced an array of new art forms. Pluralism was an 
umbrella term used to describe these diverse styles. (1960 to present) 
 
Pop Art 
The use of images, styles, and ideas borrowed from popular and consumer culture, such as comic 
strips, television, advertising, cartoons, and products like fast food. (late 1950s through 1960s) 
 
Sculpture 
A sculpture is a three-dimensional work of art. Sculptures are not usually hung on the wall. You can 
often see a sculpture best by walking all the way around it. 
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Pre-visit Project 1:  Reading America 5 
 
 

   Objective:      
 

To explore events and developments in postwar and  contemporary American culture  
 
America emerged from World War II as the political and economic leader of the free world. 
Yet the horrors of war and the atomic bomb could not be forgotten, as artists searched to 
find meaning in the human condition and rediscover the spiritual. The 1950s ushered in a 
new American affluence and a new mass medium—television—that broadcast the 
“American Dream” to a society intent on peace and prosperity. A renewed interest in pop 
culture, and the definition of what constitutes art was addressed in works that celebrated 
the icons of the era—advertising images and comic books. In the 1960s, mainstream 
society underwent radical changes as the civil rights movement fought for equality for all 
Americans and the Vietnam War transformed American attitudes toward government. 
Throughout that decade, artists rejected traditional art practices and embraced a more 
open-ended, suggestive variety of materials and forms. By the mid-1970s the dominance 
of abstract art had waned, and artists took up storytelling and the human subject.  
 
The diverse profusion of art made during the last thirty years has been largely defined as 
“postmodern,” marking a departure from the modern approach to art as primarily about its 
own making, materials, and meaning, to a new concern with the complexities of identity 
and contemporary life. Contemporary artists have addressed—more directly than their 
predecessors—the increasing pluralism and complexity of the United States. By 
questioning traditional hierarchies of content, form, and value, contemporary artists have 
transformed the ways we think about history, society, culture, and the meaning of 
“American.” The variety of concurrent art movements and styles that have emerged in the 
late twentieth and early twenty-first centuries demonstrate the coexistence of multiple, 
often contradictory tendencies that have continually defined and redefined American art 
and culture. 
 
 

   Suggested Discussion with Students: 
 

 
 
Note to Educators:  With your students, view and discuss the timeline 1945–2002: 
A Selected Chronology on pages 8-11. Generate a discussion with your students 
using the questions below as a guide. 
 

Which war do you think of when you hear the term “postwar”? Why? 
What is meant historically by the term “postwar America”? 
What dramatic changes took place in America after World War II? Around the world? 
How was American society affected by World War II? 
 
What were mainstream American society's beliefs and values during the 1950s? 
How have American beliefs and values changed since then?  
What social, historical, and cultural changes have contributed to redefining identity in 
postwar America? 
 



© 2003 WHITNEY MUSEUM OF AMERICAN ART  
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   Suggested Discussion with Students (continued): 
 

 
 

What evidence of change can you find on the timeline? 
In your opinion, what are the most profound changes in postwar American society? 
Why are they important? 
Have these changes affected contemporary society? In what ways? 

 
What significant events have happened in the United States during your lifetime? 
Why are these events important? 
Have any of the events on the timeline changed your life in any ways? How? 
If these events have not affected you, which events have? 

 
What social and political challenges does the United States face today? 
In what ways have technology and media transformed American society? 
Think about recent changes in music, movies, art, new media, and technology. 
How have these changes affected you? 

 
Which postwar and contemporary social, cultural, or political events do you think will 
be recorded in history one hundred years from now? Why? 

 
 

   Suggested Project:   
 

 
 
Reading America 
 
Subject areas:  English language arts 
 
Supplies:  Bibliography on pages 26–28; paper or journals; pens 
 
Note to Educators:  Ask students to investigate the spirit of postwar and contemporary 
America through the works of its writers. The bibliography in the last pages of these 
materials offers a selection of literature and poetry that can be incorporated into an 
English language arts curriculum. These readings also address some of the themes in the 
exhibition, including changing American identities and the impact of technology and media on 
American culture. 
 
Have students work in small groups to examine and discuss some of the different ways in 
which American writers have represented their views of America and American identities 
since World War II.  
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   Suggested Project (continued):   
 

 
 
As they study, ask students to consider and discuss the following questions: 
 

What did the writer choose to address and respond to? 
What significant events are associated with the time period? 
What was the prevailing mood of the time? 
What does this work say about the writer’s experiences of America? 
Do these writings have anything in common? 
In what ways are they different? 

 
After students have explored some writers’ experiences of their America, have them write 
an essay, a rap, or a poem about their America and the times in which they live.  
Have student groups present and discuss their findings and writing with the class. What is 
your students’ collective view of America today? 
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1945–2002: A Selected Chronology 
 
1945 
 

The United States drops atomic bombs on Hiroshima and Nagasaki in Japan. On August 14, the 
unconditional surrender of Japan ends World War II.  
 

1946 
 

First televisions are marketed in the United States. 
 

1947 
 

The first Levittown is built on Long Island, New York. Bill Levitt uses mass-production 
techniques to build 180 houses per week.  Suburban lifestyle begins. 
Jackie Robinson breaks the color barrier in baseball. 
 

1948 Harry S. Truman is elected U.S. president. 
 

1950 
 

Buildup of nuclear missiles by the US and the Soviet Union begins the Cold War. 
Korean War begins. It ends in 1953. 
Senator Joseph McCarthy leads the U.S. Senate Committee in investigating charges of 
Communist activity in the State Department. 
 

1951 
 

The hydrogen bomb is tested in Nevada. 
 

1952 
 

Dwight D. Eisenhower is elected U.S. president. 
Color television sets are marketed in the United States. 
 

1955 
 

Montgomery Bus Boycott marks the beginning of the civil rights movement of the 1950s and 
1960s. Rosa Parks refuses to give up her seat to a white man and is arrested. 
 

 African-American teenager Emmett Till is abducted, beaten, shot, and thrown into a river near 
Greenwood, Mississippi, for allegedly whistling at a white woman. 
 

1956 
 

Southdale, the first indoor shopping mall, opens in Bloomington, Minnesota. 
 

1957 
 

Congress approves the first civil rights bill for African-Americans since Reconstruction.   
 

1958 
 

The first public jet airliner service begins in the United States. 
First marketing of Barbie Doll and of the commercial photocopying machine by Xerox. 
 

1959 
 

IBM introduces a second generation of computers, which use transistors instead of vacuum 
tubes.  
 

1960 
 

John F. Kennedy is elected U.S. president.  
The U.S. flag with fifty stars is introduced. 
 

1961 
 

President Kennedy acknowledges responsibility for Cuban exiles' failed invasion of Cuba at the 
Bay of Pigs. 
Birth-control pills and IUDs become available. 
 

1962 
 

Rachel Carson’s book Silent Spring launches the ecological movement in America. 
 

1963 
 

John F. Kennedy is assassinated in Dallas. Lyndon B. Johnson becomes U.S. president. 
U.S. Supreme Court declares school prayer unconstitutional. 
Civil rights demonstrations in Birmingham, Alabama, culminate in the arrest of Martin Luther 
King, Jr. 200 thousand “Freedom Marchers” rally in Washington, DC. 
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1945–2002: A Selected Chronology (continued) 
 
1964 
 

U.S. Congress passes the Civil Rights Act, prohibiting discrimination in public places for reason 
of color, race, religion, or national origin. 
 

1965 
 

United States bombs North Vietnam. 
"Flower Power" begins in San Francisco, marking the start of the hippie movement. 
Malcolm X is assassinated in New York. 
 

1968 
 

Robert F. Kennedy and Martin Luther King, Jr, are assassinated. Mass riots break out 
in more than forty American cities.   
Richard Nixon, promising to end the Vietnam War, is elected U.S. President by the narrowest 
margin since 1912. 
The film rating system—using ratings G, PG, R, and X—is adopted in the United 
States. 
 

1969 
 

U.S. spacecraft Apollo 11 lands on the moon; this is the first lunar landing and the culmination 
of the “space race.” 
The Stonewall Uprising in New York begins the gay liberation movement. 
 

1970 
 

U.S. bombs Communist strongholds in Cambodia. Widespread antiwar demonstrations continue 
in the United States. During a student protest at Kent State University, Ohio, four students are 
killed by the National Guard. 
First Earth Day is held to increase environmental awareness. 
The computer floppy disk is invented. 
 

1971 
 

The 26th Amendment to the U.S. Constitution, allowing 18-year-olds to vote, is ratified. 
 

1972 
 

The Watergate building is broken into by those associated with the Republican Party’s 
Committee to reelect Nixon. 
U.S. Congress passes Equal Employment Opportunities Act, allowing for preferential hiring and 
promotion of women and minorities. 
 

1973 
 

Energy crisis provoked by a shortage of petroleum products and an Arab oil embargo forces 
cutbacks in heating and transportation services and fuel-consuming industries. 
Roe vs. Wade:  U.S. Supreme Court rules that a state may not prevent a woman from having an 
abortion during the first six months of pregnancy. 
Vietnam War ends. 
 

1975 
 

First desktop microcomputer, from MIT, becomes available. 
 

1977 
 

Disco craze begins with the film Saturday Night Fever. 
 

1978 
 

First test-tube baby. 
 

1980 
 

Ronald Reagan is elected U.S. president. 
 

1981 
 

MTV, the first rock video channel, goes on the air in the United States. 
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1945–2002: A Selected Chronology (continued) 
 
1982 On June 12, more than 600 thousand protesters gather in New York’s Central Park for the “No 

Nukes” rally, the largest show of anti-nuclear sentiment in history. 
 

1985 
 

Movie star Rock Hudson dies of AIDS on October 2, bringing worldwide attention to the 
disease. 
 

1986 
 

On January 28, moments after liftoff, the space shuttle Challenger explodes, killing the 
seven crewmembers on board. The United States begins the redesign of equipment 
and overhaul of the space-shuttle program to increase safety. 
The world’s worst nuclear accident takes place when a reactor blows up at the 
Chernobyl power station, Kiev, USSR. 133 thousand people are evacuated, and clouds 
of fallout affect all of Europe. 
 

1989 
 

On March 24, the Exxon Valdez oil tanker spills eleven million gallons of oil into the Prince 
William Sound, Alaska, causing severe, widespread ecological damage. 
Homeless advocates estimate that there are over seventy-five thousand people living on the 
street in New York and three million nationwide. 
 

1991 
 

The Persian Gulf War begins. In January a U.S.-led international coalition wages war on Iraq 
and forces the withdrawal of Iraqi troops from Kuwait, invaded by Iraq in 1990. The war ends 
in February 1991. 
 

1992 Los Angeles is rocked by riots following the acquittal of four white police officers on all but 
one charge in the 1991 beating of black motorist Rodney King. 
William Jefferson Clinton is elected U.S. president. 
 

1993 
 

Terrorists bomb the landmark World Trade Center in Manhattan, killing six people and injuring 
over one thousand. 
 

1994 
 

U.S. prison population tops one million. 
 

1995 
 

A federal building in Oklahoma City is bombed, killing 169 people, including many children. 
Timothy McVeigh is arrested. 
 

1996 Federal agents arrest suspected “Unabomber,” Theodore J. Kaczynski, who had 
targeted his victims with mail bombs, killing three people and injuring twenty-three. 
The FBI had sought the Unabomber for seventeen years. 
 

1997 Launched in 1996, the spacecraft Mars Pathfinder lands on Mars and sends 
pictures back to Earth. For the first time, images from space are broadcast on the 
Internet. 
Scottish scientists announce the successful creation of a cloned sheep called Dolly. 
 

1998 Terrorists bomb the American embassies in Dar Es Salaam, Tanzania, and Nairobi, 
Kenya. 
 

1999 In the deadliest school massacre in U.S. history, fifteen people are killed when two 
students open fire at the Columbine High School in Littleton, Colorado. 
 

2000 After widespread “Y2K” fears that computers might not adapt to the year 2000, computer 
experts are surprised by the smooth transition. 
George W. Bush becomes U.S. President. He is narrowly declared the victor on the 
basis of the electoral vote, although he lost the popular vote. 
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1945–2002: A Selected Chronology (continued) 
 
2001 In a terrorist attack on the U.S., hijackers commandeer four U.S. commercial jetliners, 

crashing two planes into the twin towers of the World Trade Center in Manhattan, one into 
the Pentagon, and one into a Pennsylvania field. 
The United States and Great Britain, backed by an international coalition against terrorism, 
launch missile and air strikes in Afghanistan in a campaign against Al Qaeda terrorists and 
Taliban militia. 
Enron Corporation, one of the world's dominant energy companies, files Chapter 11 
bankruptcy, but not before the executives sell their stock. Employees are left with worthless 
pension plans. 
 

2002 The euro becomes the common currency in the European Union, comprising twelve nations 
with a combined population of three hundred million. 
President Bush warns that “action will be unavoidable” against Iraq unless Iraqi 
president Saddam Hussein complies with a litany of past United Nations resolutions 
and weapons inspections. 

 
 
Chronology Sources:  
 Facts on File Weekly World News Digest, New York: Facts on File News Services, 

Vol. 60, 61, 2000, 2001 
Ken Park, editor The World Almanac and Book of Facts 2002, New York: Press Publishing Company 
John W. Wright, editor The New York Times Almanac 2002, New York: New York Times Co. 
 http://www.nytimes.com 

http://www.infoplease.com 
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   Objective:      
 

To examine size, scale, and proportion in postwar and contemporary American art and 
culture 
 
 

 
 
Jasper Johns, Three Flags, 1958. Encaustic on canvas, 30 7/8 x 45 1/2 x 5 in. (78.4 x 115.6 x 12.7 cm). 
50th Anniversary Gift of the Gilman Foundation, Inc., The Lauder Foundation, A. Alfred Taubman, an 
anonymous donor, and purchase  80.32 
© Jasper Johns/Licensed by VAGA, New York, N.Y. 
Photograph by Geoffrey Clements 
 
Images and objects of every conceivable size and scale permeate our everyday lives. 
Objects and people appear monumental or miniature in books, magazines, movies, art, 
photography, advertising, on billboards, and in store windows. “Scale” and “proportion” 
both refer to relative size. Proportion refers to relative size measured against something 
standard, such as a building or figure. Artists use scale to relate one object to another and 
to emphasize or draw attention to specific elements in their work. Since World War II, 
artists have continuously challenged our view of the world by changing the scale and 
proportion of things. Abstract Expressionist painters worked on an epic scale to extend the 
boundaries of the work beyond the viewer’s field of vision and to evoke both a visual and a 
visceral response. During the 1950s and early 1960s, some artists created new kinds of 
pictorial spaces that alluded to the spaces of billboards, television, or projection screens. 
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   Suggested Discussion with Students: 
 

 
 
Proportion   
The harmonious relation of parts to each other or to the whole. The relationship or 
comparison of two or more images or objects in terms of size, weight, and emphasis. 
 
Ratio   
Relationship in quantity, amount, or size between two or more things. 
 
Scale   
The measurement of the size and weight of a visual element. The relationship or 
comparison of size and weight of an image or object to something known and recognizable. 
Scale is essentially another word for size.  
 
Size   
How large or small an image or object is in relation or comparison to something known and 
recognizable. 
 
 

What do these expressions mean to you? Lifesize 
Larger than life 
Think big 
Size is relative 
Large scale 
Small scale 
Human scale 
Scaled down 
In proportion 
Out of proportion 
Shrink wrap 

 
 

What do you think of when you hear the word “big”? “Small”? 
Where do you see images or objects that are larger or smaller than life? 
Why would an artist want to enlarge or shrink something? 
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   Suggested Project: 
 

 
 
Proportion Distortion 
 
Subject areas:  Art, English language arts, math 
 
Supplies:  Magazines; journals or notebooks; paper; pens; colored pencils; glue sticks; 
scissors; photocopier; computer with software that can combine and manipulate images and 
text such as MS Word, Photoshop, Powerpoint, or Hyperstudio; scanner; printer 
 
1. Look through a magazine to find four images with very different scales, for example, a 

tiny person, a small tree, a medium horse, and a large apple. Cut out these images. 
 
2. Use the shrinking or enlarging features on a photocopier, or scan the images into a 

computer and reverse the scale of your images using Photoshop. (Make the smallest 
images into the largest, etc.) Cut out your new set of images. 

 
3. Make two collages: one with your original images and one with your reversed–scale 

images. 
 
Note to educators:  Ask students to answer the following questions in their journals, and 
then discuss their findings as a class: 

 
What images did you choose?  
How did you arrange your images to show differences in scale? 
Compare the two collages. What differences do you notice? 
How does the focus shift from your collage with the original images to your collage 
with the altered images? 
Does one collage look more “real” than the other? Why or why not? 
Is there humor in either of your collages? Where? 
 

Note to educators:  Have students measure the proportions between the objects or 
figures in their collages. For example, how many of the smallest objects fit into the largest? 
Express this relationship as a ratio measurement—for example, 1:5. 
 
When you visit the Museum, look at how artists use proportion and scale to emphasize 
specific parts of their work. 
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   Suggested Project (continued): 
 

 
 
Think Big 
 
Subject areas:  Art, math 
 
Supplies:  Journals or notebooks; paper (up to 11’’ x 14’’); pencils; tape measure; objects 
 
Note to educators:  Ask students to choose an object that is no larger than an 11’’ x 14’’ 
piece of paper, for example, their hand, an item in their book bag, a leaf, twig, or flower, a 
water bottle, or a classmate’s face. Have students take measurements of their object and 
record the following information in their journals or notebooks, and then discuss their 
answers as a class. 
 
Give students the following set of instructions: 
 
1. Measure the object you selected (height, width, and depth). 
 
2. Draw your chosen object to its actual size in your journal, notebook, or on a sheet of 

paper. 
 
3. Choose an interesting detail or part of your object. Measure the detail that you 

selected (height, width, and depth).  
 
4. Draw this detail or part to its actual size on a separate piece of paper. 
 
5. Draw the same detail or part again, but this time, enlarge its scale to equal the actual 

size of your entire object. 
How many times larger is the enlarged detail? 
Write this relationship as a fraction, a ratio, and a percentage. 

 
6. Compare the actual–size detail drawing to the enlarged detail drawing. 

How do they look different?  
Do you think a person would be able to determine what he or she was looking at by just 
viewing the enlarged detail?  
 

7. Test your theory: Show your enlarged detail drawing to a classmate who did not see 
your object. Have him or her guess what he/she is looking at. 

 
Note to educators:  Have all the students put their drawings of their objects and their 
enlarged detail drawings on the wall. As a class, discuss the differences between details 
that are larger proportionally to their corresponding object versus those details that are 
proportionally smaller to their corresponding whole. Are these enlarged details equally 
recognizable? Why or why not? 
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   Suggested Project (continued): 
 

 
 
Altered Image 
 
Subject areas:  Art, English language arts, social studies, math, technology 
 
Supplies:  Magazines; journals or notebooks; paper; pens; pencils; colored pencils; glue sticks; 
photocopier; computer with software that can combine and manipulate images and text, 
such as MS Word, Photoshop, Powerpoint, or Hyperstudio; scanner; printer 
 
Note to educators:  Ask students to work in small groups for this project.  
 
1. Find or draw an image. 
 
2. Make three to five photocopies of the image or scan it into a computer. 
 
3. Experiment with the following ways to change the image.  
 
4. Take notes and make a report about what you discover. 
 

Frame it 
Make a paper frame or use the cropping tool of your computer program to frame the 
image. 
What did you choose to frame? Why? How does this change the way you look at the 
image? What new meaning have you created? 
 
Color it 
Use colored pencils or your computer program to color the image or to change its color. 
How does color change the image? 
 
Shrink it 
Use a photocopier or the sizing tool of your computer program to make the image smaller. 
Do some parts of the image become less important as the whole image gets smaller?  
 
Enlarge it 
Use a photocopier or the sizing tool of your computer program to make the image larger. 
What happens to the image as it gets bigger? 
 
Change the story 
Find or draw another image and combine (collage) it with a photocopy of the first image.  
How does the meaning change when you combine images? 
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   Suggested Project (continued): 
 

 
 
5.  Display your altered images on a wall.  
 
6.  Present and discuss your images with the class. Explain how you altered them. 
 
When you visit the Whitney, look for works of art that show a change in size—objects or 
figures depicted either larger or smaller than life. Look for what artists use to convey a 
sense of scale. 
 
Additional Projects: 
 
Clay Heads 
 
Supplies:  Self-hardening clay (available in black, red, or gray), a chopstick 
 
Note to educators:  Ask students to work with a partner for the first part of this project. 
Have students explore proportion by looking at a partner’s head and making clay heads. 
Students can use their index fingers to trace the “latitudes” of their faces. Generally, the 
distance from the top of the skull to the bridge of the nose is approximately the same as that 
from the bridge of the nose to the bottom of the chin. The eyes are located on each side of 
the bridge of the nose; eyebrows line up with the tops of ears; the bottom of the nose lines 
up with earlobes. 
 
To make clay heads, use self-hardening clay and a chopstick. Have students make a ball of 
clay that fits in the palm of their hand. Use the chopstick to poke eyes in the center of the 
ball. Pull out the nose. Pull out the lips. Pull out the ears. To add hair, take bits of clay and 
make spirals, wedges, strands, etc. 
 
Scene in proportion 
 
Note to educators:  Ask students to look through magazines to find images of various 
places and spaces (indoor, outdoor, imaginary, etc.). Have them cut out these images and 
attach them to a piece of paper. Tell them to imagine themselves within the space of the 
image. Ask them to answer the following question: How tall would you need to be to 
participate in this image (e.g., to fit proportionally on the bridge, to stand under the tree, 
etc.)? 
 
Depending on the image they select, they may be able to estimate (for example, if they chose 
an indoor scene), or they may have to do some research (for example, if they chose an image 
of a bridge, they may have to look in an encyclopedia to find an example of bridge 
dimensions). Have the students write down the process they followed to answer this question. 
When students visit the Whitney, they can imagine themselves within the space of different 
artworks. 
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   Suggested Project:   
 

 
 
Exhibition Review 
 
Subject areas: art, English language arts 
 
Supplies:  Notebooks or journals; pens or pencils 
 
Note to educators:  Ask students to choose one work of art that they saw in the 
exhibition. Have students explore the choices that the artist made to create this work by 
looking, thinking, and researching information about the artist and the artwork in their 
library or on the Internet. Have students use the following questions as a guide to write a 
review of their selected work, ask students to make a sketch of the work from memory, and 
then have students present and discuss their review with the class. 
 

Why did the artist choose this subject? 
How did the artist portray this subject? 
What materials did he/she use? 
What idea(s) did the artist convey? 
How do the objects, materials, or media that this work is made of communicate the  
artist’s ideas? 
What meaning or message did this work communicate to you? 
What did the artist include or leave out to communicate this meaning or message?  

 
How did the artist address the world around him/her in this work of art? 
What was happening in American society when this work was made? 
Does the work of art refer to any of these events? In what ways? 
Did this work relate to other works in the exhibition? In what ways? 

 
Describe how this work: 

 moved you 
 provoked your curiosity 

 
What did you find compelling about this work?   
Did you find this work challenging? Controversial? In what ways? 
 
What feelings did this piece conjure up for you? 
Did this work remind you of anything? What? 
How does this work relate to you? 

 
Present and discuss your review with the class. 
 

Do you think this work will have an impact on future generations? In what ways? 
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   Objective: 
 

To explore how postwar and contemporary artists have incorporated everyday objects into 
their work 
 

I don't want a picture to look like something it isn't. I want it to look 
like something it is. And I think a picture is more like the real world 
when it’s made out of the real world. 
—Robert Rauschenberg3 

 
The use of found objects and everyday materials in art can be traced back to the early 
twentieth century, when Pablo Picasso and Georges Braque glued pieces of newspapers 
and other everyday materials onto their painted canvases. Many postwar and 
contemporary American artists have appropriated everyday objects and transformed them 
into art, or have made art that looks like ordinary objects. Some artists use nontraditional 
processes and materials, altering and expanding the ways in which art is made. Others 
modify familiar objects, changing their form and function and transforming our view of the 
everyday world. 
 
In the early 1960s, artists began to make paintings and sculpture that portrayed images 
from popular culture, including comic strips, advertisements, domestic objects, and 
commercial products such as Coca-Cola bottles and Campbell’s Soup cans. Known as “Pop 
art,” this practice and style fused the imagery of consumerism and mass culture with a 
sense of irony and celebration. In the 1980s and 1990s, many artists incorporated 
everyday materials into their work. As in the Pop art of the 1960s, these materials referred 
to the all-encompassing web of mass production, marketing, and consumer society today. 
Other artists used natural or debased materials to break the spell of consumerism, 
reminding the viewer of both the imperfections and potency of commonplace things. 
 
 

   Suggested Discussion with Students: 
 

 
 
When you visited the Whitney, some of the objects you saw may not have looked much like 
art you’ve seen before. How could you tell that these pieces were works of art? 
 

Would you have known that they were art if you’d seen them someplace else? 
If you could put any ordinary, everyday object you like in an art museum, what 
would you choose? Why? 
Would you change the object to make it a work of art? Why or why not?  
How would you change it? 
 

                                            
3 Calvin Tompkins, “Robert Rauschenberg and the Art World of Our Time,” in Off the Wall, New York: Penguin 
Books, 1980, p. 87. 
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   Suggested Project:   
 

 
 
Object Journal 
 
Subject areas: Art, English language arts, social studies 
 
Supplies:  Journals or notebooks; pencils or pens; found objects and materials 
 

Have you ever used an object for something other than its original purpose? 
What was the object? 
What was its original use? 
How did you use it? 
How did your use of this object change its meaning or significance? 
How do the objects that we use and discard send a message about who we are as 
individuals? As a society? 

 
1. Look around for interesting materials and objects. Look in the street, school, parks, at 

home, and in your pockets. Consider objects that hold personal meaning for you. How 
do they represent your identity? Keep an object journal and take notes about the 
objects you find. 

 
What is this object? Describe it. 
Was this object thrown away? Can you explain why? 
Is it old or new? How can you tell? 
What do you think its history could be? Does it give you any clues? 
Where did you find the object? 

 
Is there any connection between the object and the place where you found it? 
Does this object relate to anything else you’ve collected? How?  
Compare colors, shapes, and design. 
Why did you choose to record this object? 

 
2. Make a drawing or sketch of the object in your object journal. 
 
3. Present and discuss your object journals with the class. 
 

What did you discover about the objects that you found? 
What aspect(s) of contemporary culture do your found objects represent? 

 
Think of your object journal as a work of art in itself. Explain some aspects of your journal 
that embody art concepts such as line, shape, form, rhythm, texture, and repetition. How 
does your journal represent some aspects of contemporary culture? Some aspects of you? 
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   Suggested Project (continued):   
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Christo, Package on Hand Truck, 1973. 
Metal, tarpaulin, wood, and rope, 51 
15/16 x 24 1/4 x 29 in. (131.9 x 61.6 x 
73.7 cm). Gift of Mr. and Mrs. Albrecht 
Saalfield  74.74 
© Christo, 1973 
Photograph by Sheldan C. Collins 
 

 

Found Object Sculpture 
 
Subject areas: Art 
 
Supplies:  Students’ object journals; found objects and materials; wood; scissors; glue; 
string; wire; paint; brushes 
 
Note to educators:  Ask students to work in small groups for this project. 
 
1. Collect materials and objects and collaborate to make a found object sculpture. Use a 

hard, flat material—for example, a piece of wood or thick cardboard—as a background 
for a two-dimensional piece, or make a three-dimensional sculpture. 

 
2. Begin by arranging your objects. Experiment with different combinations and 

relationships between objects. 
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   Suggested Project (continued): 
 

 
 

How does the meaning of these objects change when you combine and arrange them in 
different ways? 

 
3. When you have a combination you like, use glue, wire, or string to combine your objects 

or materials. If you want to, alter your objects by painting or wrapping them, or by 
attaching smaller things to them. Experiment with different textures. 

 
4. Present and discuss your sculptures with the class. 
 

What did you discover about the objects that you found? 
How did you combine these objects?   
Why did you put them together in this way? 
What message does your found object sculpture communicate? 
What aspect(s) of contemporary culture does it represent? 

 
Note to educators:  Students can also work in small groups to make a figure out of found 
objects. Have students decide which objects they could use for the head, body, arms, and 
legs. Think about showing movement or the inside of the body. Have students make a 
drawing of how their figure will look. Will it be 2-D or 3-D? What pose or gesture will it 
have? Ask students to give their figure a name or title. Show and discuss their found object 
figures with the class. What message or story does each figure communicate? Have 
students ask their classmates to figure it out. 
 
Soft Object Sculpture 
 
Subject areas: Art 
 
Supplies:  Objects; paper; pencils; paper bags; old socks or panty hose; newspapers, tissue 
paper, or packing peanuts; scissors; tape; string; rubber bands; markers or paint; brushes 
 
1. Find a hard object that you use or see every day and represent it as a soft sculpture. Use 

an object from your object journal, or use something familiar like a toaster, a pencil, a 
radio, or a toy. 

 
2. Make a drawing of what that object might look like if it was soft instead of hard. Think 

about how you’ll represent it in soft materials. Make notes on your drawing. Decide if you 
want to make your sculpture bigger, smaller, or the same size as the object you chose. 

 
3. If you’re using paper bags, you can cut or tear them and tape the pieces together to 

make the shapes you need. If you’re using old socks or panty hose, create shapes or 
connect pieces with string or rubber bands. Stuff your shapes with crumpled 
newspaper, tissue paper, or packing peanuts. Color your sculpture with markers or 
paint. 
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   Suggested Project (continued): 
 

 
 
4. Display your finished sculpture and your drawing next to the object that inspired it. 

What is similar about them? What is different? 

 
 
Monuments and Miniatures 
 
Subject areas: Art. English language arts 
 
Supplies:  Notebooks or journals; pens; pencils 
 
Monument 
A lasting evidence, reminder, or example of someone or something notable or great. A 
memorial stone or building erected in remembrance of a person or event. An identifying 
mark. 
 
Miniature 
A copy on a much reduced scale. Something small of its kind, such as a toy car or bracelet 
charms. A very small portrait, such as a photograph in a locket or a painting. A painting in 
an illuminated book or manuscript. 
 
Note to educators:  Discuss the meaning and significance of monuments and miniatures. 
Use the following questions as a guide: 
 

What is a monument? 
What is its purpose? 
What monuments are you familiar with? 
What do they have in common? 
What types of events or people do they represent or commemorate? 
Are there any monuments, memorials, or plaques in your neighborhood or school? 
What are different ways to mark a monument? 
Where are monuments usually located? 
What type of information can be found on or near a monument? 
Which event, person, or people would you make a monument to? Why? 
 
What is a miniature?  
How large or small can a miniature be? 
What miniature things are you familiar with? 
Where can you find miniatures? 
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Note to educators:  Ask students to work in small groups. Have approximately half the 
class work on miniatures and the other half on monuments. Ask student groups to locate 
and document a local monument in their neighborhood or a miniature using the questions 
below as a guide: 
 
Monuments 

Where is this monument? 
What event or person does it document? 
What information does the monument communicate about the person or event? 
What does the monument look like? Make a sketch. 
Is the monument easy to find? Easy to see from a distance? Why? 

 
Miniatures 

What is this miniature? 
Where did you find it? 
In what kind of space is it contained? Why? 
What does the miniature look like? Measure and make a sketch of the miniature in 
its actual size. 

 
Record this information in a notebook or journal and review your findings. What did you 
discover about monuments and miniatures? Think about where you found these monuments 
and miniatures. What kinds of spaces were they? 
 
Present and discuss your findings with the class. 
 
Do monuments and miniatures serve any similar functions? If so, what are they? 
 
 

Altering and Exhibiting Objects 
 
Subject areas: Art, English language arts 
 
Supplies:  Found objects; jars; clear plastic boxes; Ziploc bags or plastic wrap; cardboard 
boxes; plasticine or modeling clay; paper; paint; brushes; ink; pens; markers; magazines; glue; 
glue sticks; scissors; self-adhesive mailing labels; large white pieces of paper, tape 
 
1. Transform an object into a work of art. Collect two or more man-made objects that 

interest you. Collect items that are part of your everyday life such as candy or candy 
wrappers, pens or pencils, a can of food, a drink container, brown paper bags, an item of 
clothing, disposable cups or lids. Find objects that are hard or soft, objects with different 
textures, and objects that are two-dimensional or three-dimensional. 
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2. Use one of the following suggestions to transform an object: 

Paint the object. Change its color. 
Make additional parts out of paper, plasticine, or modeling clay. 
Add magazine images to the object. 
Turn the object inside-out or outside-in. 
 
Wrap the object in plastic. 
Put the object inside a container. 
Make a pedestal out of a cardboard box and put the object on it. 
When you have altered your objects, think of a name for each one. 

 
3. Make a label for each object. On your label write: 

Your name 
The name of the object, and the year it was made 
What the object is made of, including the materials you added to it 
The size of the object in inches (height, width, and depth) 

 
4. Arrange your objects as a classroom exhibition. 
 

Write a short text about your object. 
Explain why you chose this object and how you changed it into a work of art. 
Write about what this object means to you and what the object represents in 
contemporary society. 
 

5. Attach your labels and text near each object. View and discuss your object art and 
writing with the class. 

 
6. Think of a title for your exhibition. Invite your classmates and teachers to see your 

exhibition. 
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   Objective: 
 

To explore changing ideas about American identities, bodies, and selves 

 
Jim Dine, Double Isometric Self-Portrait (Serape), 1964. Oil with metal rings and hanging chains on canvas, 
56 7/8 x 84 1/2 in. (144.5 x 214.6 cm). Gift of Helen W. Benjamin in memory of her husband, Robert M. 
Benjamin  76.35 
© 2003 Jim Dine/Artists Rights Society (ARS), New York, N.Y. 
Photograph by Geoffrey Clements 
 
Over time, artists have continually examined and represented the human body, its physical 
and biological characteristics, the ways in which the body has been shaped by social factors, 
and the layers of meaning that are associated with it. The human figure has been portrayed in 
multiple, complex forms—as beautiful, abject, sexual, and exalted. Using everyday objects 
and images that alluded to the body, postwar American artists produced new meanings and 
interpretations of the human figure and self-portraiture. In the 1970s, feminist artists 
began to change the terms of art practice as they explored women’s identities, gender, and 
relationships to the body. Rather than return to earlier, straightforward approaches to 
representing the figure, artists in the 1980s incorporated the lessons of Minimalism, Pop, 
and Conceptual art to create works that were formally complex and endowed with 
multifaceted meaning. During the 1990s, issues of identity and cultural diversity became a 
central concern in American art and culture. Early in the nineties, the art world focused 
attention on artists who had worked outside the cultural mainstream, and who explicitly 
addressed issues of race, class, identity, and gender. These contemporary artists created 
new notions of diverse, multidimensional bodies, identities, and selves. 
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   Suggested Project:   
 

 
 
Self-portrait Drawings 
 
Subject areas:  Art 
 
Supplies: A sheet of paper folded into four sections; a photograph of yourself; tracing 
paper; pencils or pens 
 
1. Use the photograph of yourself, a small piece of tracing paper, and a pencil to make a 

line drawing of your face. 
 
2. Transfer your tracing onto the top left section of your paper. 
 
3. After you’ve transferred your drawing onto your paper, take a new piece of tracing paper 

and make a tracing of your drawing. Transfer the new tracing to the next section of your 
sheet of paper. 

 
4. Repeat this process until your paper is filled with four self-portrait drawings. 
 
5. View and discuss your drawings with the class. Do they look different? In what ways? 
 
 
Identity Box 
 
Subject areas:  Art, English language arts 
 
Supplies:  Small box; small found objects; sketchbook or journal; pens; pencils; colored 
pencils 
 
1. Select a small object for each letter of your first and last name. Spread them out 

sequentially to spell your name. For example, if your name is Bob, your box could 
contain a bead, a one-cent coin, and a button. 

 
2. Select one object that identifies a certain aspect of your character. Sketch the object. 
 
3. Gather all of the objects, including the sketch, and put them into your box. 
 
4. Show and discuss your identity box with your classmates. Open your box and arrange 

your objects to spell your name. Discuss the significance of the object you chose to 
sketch. 
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   Webography 
 

 
A selection of websites related to the exhibition 
 
http://www.bobdylan.com/songs/emmetttill.html 
 

Lyrics for Bob Dylan’s song about Emmett Till. 

http://www.asu.edu/cfa/wwwcourses/art/SOACore/
scalemain.htm 
 

A math site explaining grids, scale, and proportion. 

http://www.nga.gov/feature/pollock/pollockhome.ht
ml 
 
 

An in-depth view of Jackson Pollock, his art, and his 
process. 
 

http://www.artandculture.com Brief overviews of artists’ lives and work, with links to 
related artists, art movements, and vocabulary. 
 

http://www.moma.org/exhibitions/1996/johns/inde
x.html 

A site designed in conjunction with New York’s 
Museum of Modern Art’s Jasper Johns retrospective in 
1996. 
 

http://members.vip.fi/~timpe/gallery.html The Four Tiny Rooms Gallery, featuring Roy 
Lichtenstein’s art online. 
 

http://artnetweb.com/oldenburg/index.html 
 

Information about Claes Oldenburg and his work, 
created in 1996 in conjunction with the exhibition 
Claes Oldenburg: An Anthology at the Guggenheim 
Museum, New York. 
 

http://thegalleriesatmoore.org/publications/defeocl
.shtml 

 “Jay DeFeo: The Romance of the Rose” by Bill 
Berkson, from the catalogue Jay DeFeo: Selected 
Works, 1952–1989, provides an in-depth look at one 
of DeFeo’s works. 
 

http://www.artsconnected.org/artsnetmn/whatsart
/oldenb.html 
 

Claes Oldenburg and Coosje van Bruggen’s fountain 
sculpture, Spoonbridge and Cherry (1985–88), is used 
as a point of departure for project ideas and lesson 
plans. Includes “Teacher Lessons,” “Discussion/ 
Activities,” “About the Artist,” and “About the Art” 
sections, as well as glossaries of related arts 
vocabulary. 
 

http://www.artsconnected.org/artsnetmn/whatsart
/rausch.html 
 

Robert Rauschenberg’s combine painting Trophy II (for 
Teeny and Marcel Duchamp) (1960) is used as a point 
of departure for project ideas and lesson plans. 
Includes “Teacher Lessons,” “Discussion/ Activities,” 
“About the Artist,” and “About the Art” sections, as 
well as glossaries of related arts vocabulary. 
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   Webography 
 

 
http://www.guggenheim.org/exhibitions/past_exhibi
tions/dine/dine_bottom2.html 

Created in conjunction with the Guggenheim Museum’s 
1999 exhibition Jim Dine: Walking Memory, 1959–
1969, this site provides a brief overview of the 
artist’s early work, including his bathrobe images. 
 

http://realworld.on.net/eve/info/art/yayoi/yayoi.ht
ml 
 

A brief, informative piece about Yayoi Kusama, 
including the artist’s own words. 

http://www.artnet.com/ag/fineartthumbnails.asp?gi
d=291&aid=10761 

Images of artist Whitfield Lovell’s work, as well as a 
brief biography. 
 

http://www.artchive.com/artchive/ftptoc/de_koonin
g_ext.html 

An overview of Willem de Kooning’s art, as well as 
links to images and publications. 
 

http://www.nhptv.org/kn/vs/artlabescobar.htm Links to interviews, biographies, images, and a related 
lesson plan about the artist Marisol. 
 

http://www.nhptv.org/kn/vs/artlabchristo.htm 
 

Links to biographies of artist Christo, interviews, and 
images. 
 

http://www.getty.edu/art/collections/bio/a3793-
1.html 

A brief biography of Lucas Samaras, as well as works 
by the artist. 
 

http://www.warhol.org/education/resources_lesson
s.html 

The Andy Warhol Museum site’s “Resource and 
Lessons” page has links to materials on Warhol's “Art 
and Life” and “Methods and Techniques,” as well as 
links to three extensive lesson plans relating to 
Warhol’s work. 
 

http://www.warhol.dk/ Information about Andy Warhol, a biography, 
bibliography, quotations, related links, and lots of 
images. 
 

http://www.artnode.se/burden/ Hear portions of an interview conducted with Chris 
Burden at the Royal Academy of Fine Arts, Stockholm 
on February 5, 1999. 
 

http://www.pbs.org/art21/artists/marshall/ A biography of Kerry James Marshall, as well as four 
images with extended texts. Amongst the images is 
the Whitney’s Souvenir IV. 
 

http://educ.queensu.ca/~egnatoff/digicurr/math%2
0_and_art/math_and_art.html 

A series of lesson plans exploring ratio and 
proportion in relationship to art. 
 

http://www.mcachicago.org/MCA/Education/Teache
rs/Book/Lewitt-plan.html 

A lesson plan on scale and proportion, using Sol 
LeWitt’s 1-2-3-4-5 (1980) as a point of departure. 
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   Webography (continued) 
 

 
  
http://www.stanford.edu/~ndaniels/bigidea/teacher
s.html 

“The BIG Idea Mural-making Project” was designed by 
two students at Stanford University’s School of 
Education. Includes detailed lesson plans for creating 
a mural using the concepts of scale and proportion. 
 

http://home.earthlink.net/~rhopkins10/Pages/U.S.Li
nks.html 

An extensive list of U.S. history timeline links. 
 

http://www.chicagohs.org/teenintro.html A timeline tracing developments in youth culture 
through the postwar era. 
 

http://www.wmich.edu/politics/mlk/ A civil rights movement timeline. 
 

http://english.berkeley.edu/Postwar/default.html An extensive network of links to a variety of postwar 
literature. 
 

http://www.english.upenn.edu/~afilreis/88/home.ht
ml 

Developed in conjunction with a class at the 
University of Pennsylvania, this site contains material 
and links to modern and contemporary American 
poetry resources. 
 

http://www.poets.org/ Use this site to look up a poet or a specific poem. 
 

http://www.wwnorton.com/college/english/naal/vol
_E/topic.htm 

The Norton Anthology of American Literature offers 
concise, thorough reviews of topics in postwar 
American literature. You can also find brief author and 
poet biographies. 
 

http://66.113.241.131/lessons/envs/live/htdocs/le
sson59.htm 
 

A language arts lesson plan for elementary school 
students, based on Keith Haring’s work, exploring the 
words “big” and “small.” 
 

http://www.artcyclopedia.com 
 

Artcyclopedia is an extensive database that provides 
images, articles, and other information about artists. 
 

http://www.artincontext.org/welcome.htm 
 

Art in Context Center for Communications provides  
information about artists and where to find their 
work. 
 

http://www.wendy.com/women/artists.html 
 

Women Artists in History contains an extensive list of 
women artists and links to related websites. 
 

http://www.youth2youth.org 
 

Youth Insights is an intergenerational program that 
trains high school students to talk about twentieth-
century and contemporary American art with children, 
teens, families, and senior citizens. Youth Insights 
participants have developed Youth2Youth, a website 
where they can share their perspectives and 
knowledge about American art and culture with their 
peers across the nation and around the world.  

 


